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Introduction
Students love to sing, clap, chant, recite rhymes, make sounds and make up
words that at times may have no meaning. This is more than just having fun
– this is language learning in action.

As a teacher, you can create opportunities to develop students’ English
language skills through songs, rhymes, stories and word play. Language
learning can and should be enjoyable, especially in the early years of school.
Songs, rhymes, stories and word play can develop students’ skills as
speakers and prepare them to become readers.
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Learning outcomes
After studying this unit, you should be able to:

. recognise emergent literacy and reading readiness

. understand how songs, rhymes, games and word play in English and
home languages can develop your students as readers

. use poetry to develop students’ language learning.

TDU 2 English emergent literacy: songs, rhymes and word play
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1 English emergent literacy
When you teach students to read and write, you will know that some of
them learn faster than others. Some students seem to know things about
literacy, even before they are taught to read and write in school. Before they
come to school, some students:

. know that words are made up of sounds

. can identify similar sounds within different words and sentences

. understand that language can be written – that print represents spoken
words

. know that English is read left to right, starting at the top left-hand corner
of the page

. can tell a story to pictures

. can memorise and recite rhymes, songs and stories.

Students who know these things are not yet readers. They are pre-literate,
showing signs of emergent literacy. This level of knowledge and
understanding is sometimes known as being ‘reading-ready’. Some students
become reading-ready at home, by hearing and reciting rhymes and songs,
listening to stories, playing games with words, and recognising print around
them. But for many students, it is the classroom and the teacher who must
help them become readers and writers, especially in English. Your role is to
help students move from the early, emergent stages of literacy to become
independent readers and writers who also have a joy of reading.

When students sing, chant the alphabet, recite rhymes with actions and listen
to stories, or look at letters, words and pictures and talk about them, they are
developing skills that help them become confident readers. These skills are:

. hearing and recognising sounds – sounds that are similar and sounds that
are different

. naming and recognising letters

. identifying connections between letters, sounds and words.

As they do this, students also need lots of opportunities to explore books,
pictures, magazines, advertisements, labels and newspapers (see TDU 12,
The input-rich environment for English: displays, word walls, labelling and
games).

Playing with language includes making sounds, singing songs, playing
games, listening to stories, telling and re-telling stories, role play of story or
cartoon characters, reciting rhymes, and even telling jokes. All of these have
a place in the English language classroom.

Students are much more likely to remember a language lesson when it is fun
– and you will enjoy language teaching more as a result. In games, songs
and rhymes learning happens naturally and in a fun way. Even if you make
some mistakes, these act as building blocks for future planning and learning.

You also help students to learn English when you make connections between
their home languages and English. Students need to hear and practise the
sounds of English, and also see the similarities and differences between
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languages. It is important to accept what each student can do at their age. It
is important to encourage their first attempts at the English language to build
their confidence and willingness.

TDU 2 English emergent literacy: songs, rhymes and word play
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2 How much do pre-readers know?

Activity 1: Emergent literacy

You may have heard the term ‘reading readiness’ or you may have

heard a student being assessed as ‘reading-ready’. You may also have

heard the term ‘emergent literacy’. Read the following passage carefully.

It is an adapted extract from ‘What is emergent literacy and why should

we do it?’

Reading readiness suggests that there is a point in time when a

child is ready to begin to learn to read and write. In

contrast, emergent literacy suggests that the development of

literacy is taking place within the child. It also suggests that it is a

gradual process and will take place over time. … Literacy refers to

the interrelatedness of language – speaking, listening, reading,

writing and viewing.

Traditionally we have viewed reading and writing as processes that

were difficult for children to learn. Children were considered

knowledgeable about literacy only when their reading and writing

approximated adults’ reading and writing. Children who could

identify written words without picture clues were considered

readers. Similarly, children who could spell words so that adults

could read them were considered writers. This definition of reading

and writing was based on what adults could do.

In the last decade, we have begun to challenge these traditional

assumptions about reading and writing. … We have begun to study

families and children where the children were reading before they

entered school. We have identified characteristics that are present

in the homes of early readers. From this large body of research, the

theory of emergent literacy evolved to encompass the following

elements:

Learning to read and write begins very early in life.

Children (babies) have very early contact with written language. By

age two or three many children can identify signs, labels, and logos

in homes and communities. Young children also experiment with

writing. Early scribbling displays characteristics of the writing

system of their culture. Writings of four-year-olds from Saudi Arabia,

Egypt and England will look different long before the children can

write conventionally.

Reading and writing develop concurrently and interrelatedly in

young children.

Children do not first learn to read and then learn to write. … Writing

is actually an easier first learning activity for young children than

reading.
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Literacy develops from real-life situations in which reading and

writing are used to get things done. Function precedes form.

The vast majority of literacy experienced by young children is

embedded in some activity that goes beyond the goal of literacy

itself. Literacy is functional, meaningful and authentic; that’s what

they see adults doing. It is not a set of abstract, isolated skills to be

learned. Literacy is used to ‘get things done’.

Children learn literacy through active engagement.

Children learn literacy through their favourite reading and re-reading

of story books. When they ‘re-read’ the book it is not a

memorisation of text. This is an example of the child reconstructing

the meaning of the book. When you see children’s invented spelling

you see their attempts at reconstructing their knowledge of written

language.

Being read to plays a special role in the literacy development

of the young child.

Being read to on a daily basis is one of the greatest gifts that we

can give to our children. … By listening to the printed word, children

can develop a feel for the patterns, the flow and the nature of

written language. Children receive a global sense of what reading is

all about and what it feels like. They develop a positive attitude

towards reading, which is a powerful motivation when the child

reaches school. It is also an important means whereby children can

begin forming concepts of books, print, and reading.

Learning to read and write is a developmental process.

Children pass through the stages in a variety of ways and at

different ages.

(Nelson, undated)

Now think about these questions:

. The passage argues that literacy learning begins very early in a

student’s life. Was this true for you, do you think?

. Thinking about the students you teach, do you feel that you know

something about their pre-school literacy experiences in the home?

How does this influence your teaching?

. Have you observed students’ invented spellings and experiments

with writing? How have you assessed these?

. The passage argues that meaningful literacy is used to ‘get things

done’. In your classroom, do you think that reading and writing are

‘authentic’ activities? Why or why not?

TDU 2 English emergent literacy: songs, rhymes and word play
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Case Study 1: What does Sanjay, a pre-reader,
know?

Sanjay is not yet five years old. He can recite the Hindi alphabet and

recognises many letters. He can write some words on his own, such as

his name. He sometimes asks his older brother to help him write cards

or notes to his mother and father. When Sanjay hears a new word, he

likes to guess the first letter. On seeing any new word, he often asks

what the word is.

Sanjay watches the television cartoon and puppet programme Lot Pot,

listening to the stories and singing along with the characters. He knows

some traditional stories by heart, such as ‘The Tiger Child’ and ‘The

Monkeys Go Fasting’, and he ‘teaches’ them to his younger sister, who

is three years old.

Sanjay loves rhyming jokes, even when he doesn’t completely

understand the meanings. For instance, he likes to play this word game

with his older brothers:

Q: What is Bruce Lee’s finger called? A: Ungli (finger)

Q: What is his sister-in-law called? A: Saali (sister-in-law/derogatory

word)

Q: Who is his gardener? A: Maali (gardener)

Q: What is Bruce Lee’s favourite vegetable? A: Muulee (Radish)

Q: What is Bruce Lee’s favourite breakfast? A: Idli (south Indian rice

cakes)

Q: … festival? A: Diwali

Q: … music? A: Qawwali

Q: … film? A: Coolie

Q: … animal? A: Billee (cat)

Q: … brain? A: Yours! Because it is khaalii (empty)!

Activity 2: Sanjay’s knowledge

Now consider these questions:

. Why do you think children like to play this game? What do they

know in order to play it?

. Can you identify the rule behind this game?

. Do you know any other similar games? Could you create one

yourself?

Sanjay knows some English, because his older brothers and sisters

study English in school and they show him their homework. He tries to

write letters and words in English such as ‘mother’, ‘father’ and ‘school’.
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His older sister taught him the English song ‘When You’re Happy and

You Know It’ and the actions that go with it. Sanjay knows one story in

English because his older sister was studying it in her textbook: the

story of ‘The Magic Porridge Pot’. He likes to repeat the English phrase

‘Stop, pot, stop!’ from the story. When Sanjay goes to the market with

his grandmother, she points out words in Hindi and English to him. He

knows the words in both languages for ‘shop’, ‘potato’ and ‘carrot’.

. What does Sanjay know about reading and writing?

. Would you classify him as a pre-reader?

. To what extent is he ‘reading-ready’?

. How does this case study help you to evaluate the emerging literacy

knowledge and skills of students in your classroom?

. Can you identify a few assessment indicators after reading this case

study?

Discussion

If we consider Sanjay using continuous and comprehensive evaluation

(CCE) criteria:

. He knows the Hindi alphabet orally and much of it by sight.

. He has made a connection between oral sounds and written letters.

. He can recognise rhyming sounds within words, and he recognises

the importance of the initial letter-sound of words.

. He knows there are different languages – Hindi and English – that

have different written forms and sounds.

. He can recognise some words in both languages.

. He understands the purposes of reading and writing (cards, notes,

school books, homework, shopping), and is aware of print in his

environment.

. He shows interest in stories and can re-tell familiar stories.

. He knows that reading can be taught and learned, and he

understands some of the ways this is done.

Continuous and comprehensive evaluation (CCE)

Your answers to the questions below will help you find out which

students in your classroom are more reading-ready than others, and

identify students who need more help with pre-reading skills and reading

readiness. Think carefully about what you can actually witness or

observe, and what you can guess and speculate. What kinds of

evidence would you need?

. Do any students in your class know rhymes and short poems in their

own language, or in English? Do they play any games with

language? Can they recognise rhyming words?

TDU 2 English emergent literacy: songs, rhymes and word play
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. Are there students in your class who have looked at picture books

(in any language), and had stories read out to them in any

language?

. Are any students familiar with stories in English in print by having

them read out to them?

. What letters of the English alphabet can your students recognise

easily, quickly and confidently? Which students are better at this,

and which need more help?

. Are there any students who can print letters, or write their name in

print? Do any of them ask for the sound of new words, or make up

their own spellings?

. Are there any students who have never seen anything in print or in

writing before they came to your class?
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3 Using singing and rhyming

Activity 3: Singing poetry

All languages have rhymes for young students. Some are funny, some

are serious – and some can be a bit rude! These rhymes provide

students with language experience. Because rhymes are easy to

remember and recite, they build fluency and confidence in young

language learners. They also build knowledge of the sounds in words –

an important pre-reading skill. A student who knows rhymes in any

language develops confidence, creativity and skills for language and

reading.

Read Resource 1. Choose one of the poems in Hindi and read it aloud

to yourself. Try to memorise the poem and recite it to another person.

Are there actions you can put to the poem?

Here is another rhyme in Hindi. Can you identify the rhyming words?

Akkad bakkad bambe bo,

Assi nabbe poore sau,

Sau mein laga dhaga,

Chor nikal ke bhaga.

Discussion

Check your answers below: the rhyming words are in bold.

Akkad bakkad bambe bo,

Assi nabbe poore sau,

Sau mein laga dhaga,

Chor nikal ke bhaga.

Now identify some common rhymes in the local language of the

students you teach. Are they associated with any games, like dancing in

a circle?

When it is appropriate in a language lesson, help students to identify the

rhyming words orally. You can reinforce the learning by writing and

reading the rhyming words together on the board.

You can also put rhyming words on the bulletin board for students to

read every day. Write the rhyming words in bold letters and in the same

colour, to encourage students’ recognition of the same sounds and word

endings.

TDU 2 English emergent literacy: songs, rhymes and word play
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Case Study 2: Miss Pratima uses a rhyming game

Miss Pratima was teaching English from her textbook in Class II. She

had been teaching the poem ‘Strange Talk’ about animals, in the

Marigold series (NCERT). This is her account of how she introduced

rhyming games into her lesson.

One afternoon I overheard the students playing a rhyming game, using

some of the words from the English lesson. The game they were playing

was not part of my lesson, yet I could see that they learned the English

words very well – well enough to create their own game using the

words. To my astonishment they were also using words in English that

were not in the lesson at all. The students were jumping in a rhythm and

chanting:

I say, ‘Frog!’

I say, ‘Log!’

I say, ‘Dog!’

I say, ‘Boys!’

I say, ‘Noise!’

I say, ‘Toys!’

I decided right away to plan a rhyming activity in the English lesson,

based on the textbook. After teaching the lesson from the Class II

Marigold unit ‘What can you carry in your school bag?’, I told my class

that they would play a game called ‘The bowl that rhymes’.

I put several small objects in a bowl: a piece of chalk, a spoon, a ball, a

pen, a pin and a hat. Then I explained to the students that I would say a

word in English that would rhyme with one of the objects in the bowl.

‘I say “moon”,’ I said, and then I asked a student to take out of the bowl

the object that rhymes with ‘moon’ (spoon). I continued until all the

objects were selected.

The students enjoyed this game very much and wanted to play it again.

Later that week, I divided the class into pairs. Each pair played ‘The

bowl that rhymes’ using objects or picture cards. I made sure to include

a short rhyming game for every chapter of their English textbook to

reinforce vocabulary, word recognition and spelling.
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4 What rhymes teach
Rhymes help to build confidence in singing or speaking English and using
English independently. They are a fun way to expand students’ early
vocabulary, and they introduce simple sound and sentence patterns.

Activity 4: What does this rhyme teach students?

Here is an example of a rhyme:

One, two, three-four-five

Once I caught a fish alive

Six, seven, eight-nine-ten

Then I let it go again

What vocabulary, sentences patterns and sound patterns does this

rhyme teach? Check your ideas with ours.

Discussion

In this short poem you can find the following:

. Rhyming words and sound patterns: The rhymes are ‘five’ and

‘alive’, and ‘ten’ and ‘again’. You can help students to learn more

words that rhyme with these pairs, e.g. ‘dive’, ‘hive’, and ‘arrive’ (they

may notice also that ‘give’ does not rhyme with ‘five’), and ‘men’,

‘hen’, ‘pen’, ‘when’ and ‘then’.

. Vocabulary: The number names for one to ten; ‘alive’ (opposite of

dead); ‘again’ (once more, to repeat).

. Sentence patterns: These include ‘let …’ (allow, permit) and ‘once

…’ (to speak about an incident in the past). You can demonstrate to

students and teach them how to use words like these in different

ways. Encourage and help students speak about what they want to

do and what has happened, using ‘let …’ and ‘once …’. For

instance:

◦ ‘Let it go!’; ‘Let us out!’; ‘Let me play!’; ‘Let him read’; ‘Let her

speak’; ‘Let me come in!’; ‘Let the baby sleep!’ …

◦ ‘Once upon a time …’; ‘Once I got lost’; ‘Once I ate ten rotis!’;

‘Once I saw a crocodile’; ‘Once I fell down and got hurt’; ‘Once I

found a baby bird’ …

Each week, try to introduce a short rhyme or a poem in English. Choose

rhymes that have simple action words. Help students pick out the

rhyming words and understand their meaning, and use the words in

different ways.

TDU 2 English emergent literacy: songs, rhymes and word play
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5 Using rhyming in class

Activity 5: Use a rhyme or poem in the classroom

Now watch the video below, where a teacher is outside with her class.

They are chanting a familiar rhyme together. Notice how the teacher

encourages a playful way for students to try the sounds and words in

English. Notice how she encourages them to perform the rhyme to each

other as well as with her. You may also find it useful to read the video’s

transcript.

Now watch the video clip. If it is unavailable or has not been

provided separately, you can find it at the TESS-India YouTube

channel. You will find the transcript at the end of this unit.

Activity 6: Identifying what a rhyme teaches

Using the examples of Activity 3, Case Study 2 and the video above,

choose a short poem, rhyme or song in English. Practise saying or

singing it in English, and practise doing the related actions. You can

choose a rhyme you already know. Resource 2 suggests some English

rhymes that you can use with young students, but you may find a good

rhyme or poem from your English textbook.

Look carefully at the poem or rhyme you have chosen. Identify and

make notes on the vocabulary, sentence patterns and sound patterns in

it.

How can you incorporate the poem into an English lesson? Where

would you teach it – inside the classroom or outside? What resources

would you need?
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Continuous and comprehensive evaluation (CCE)

Record your observations about:

. which students can easily identify the rhyming words

. which students can make their own sentences using the words and

patterns in the rhyme

Case Study 3: Mr Dinesh creates a poem with the
class

Mr Dinesh is a teacher in Class III. His students were at different levels

of ability in English so when he asked them to create their own poems,

he always provided some words and a theme to help. One of the

themes he chose was ‘water’. Read his account of how he led the class.

I started by writing some new words on the board, which I called ‘help

words’. As the class talked about the theme of ‘water’, more words were

added to the list. These words were either noted down in students’

notebooks, or kept in the class ‘word box’, or were displayed on the

bulletin board.

I asked the students to talk about the games that they play with water:

jumping in water that collects on the roadside after rain; throwing water

on each other; trying to hold water in their hands; slapping at spilled

water with their palm; creating bubbles in water. I asked the students to

form groups, choose any one of these activities and make a drawing for

it. I asked the students to describe their drawings in English.

The students came up with bits of sentences, mixing their home

language and English, for instance:

. ‘Chup chup water’

. ‘Water jump’

. ‘Water hands’

. ‘Ravi pipe water’

. ‘Sapna, water bulbule soap.’

Although their sentences were not complete and accurate in English,

they were meaningful and fun. I acknowledged the students’ efforts and

helped them where necessary, rephrasing their sentences into complete

English. Together, the class created this poem on water:

Water says chup chup,

Let’s go jump jump.

Let’s play with water,

Come my friend, come come,

Without water, I am not happy.

I continued to use this process, asking students to talk about a theme

as much as possible in English, to make drawings and then create

TDU 2 English emergent literacy: songs, rhymes and word play
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poems. Sometimes the students used nonsense words to convey

sounds or environments, and they had to create spellings for these

words. On the theme of ‘transport’, the class created this poem using

the sounds of the train:

Train at the station,

Koo chuk chuk chuk chuk,

Sapna takes a ride,

Ha ha ha, wah wah wah wah

Sometimes I would start the class off with a short phrase or a word,

such as ‘Little red apple’. I asked students to continue this line, first by

talking with each other and making drawings, and then presenting

suggestions to create a whole poem:

Little red apple,

Hmm! So juicy,

See! See! See!

Little drop falling,

Drip drip drip.

The ‘little red apple’ poem is a good example of how it is not always

necessary to have rhyming words at the end of each line. It is more

important that the poem is meaningful to the students.

I found that by creating poems, my students gained confidence in using

English and were not afraid to have a go, even if they made a few

mistakes. My students created a number of poems in English. I

compiled the poems and drawings in a folder, and bound them together

to make a book of class poetry. The students invited parents to come to

school and read their poems. They performed their poems to a school

assembly.

In this case study the poems were created by Class II and Class III of

the CIE Experimental Basic School in Delhi (session 2011–12).

Activity 7: Planning a poem exercise

Using the example of Mr Dinesh, try planning a poem exercise with your

class. Remember to:

. begin with some ‘help words’

. use what the students contribute – ask them to talk about their ideas

and draw them.

. compile a folder so that they can enjoy what they have done

. provide an opportunity for them to perform their poems in assembly

for parents or at the end of a lesson.
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6 Summary
In this unit we hope you have gained ideas about how to use songs, rhymes,
stories and word play, in students’ home languages and in English, to
encourage students’ pre-reading skills and their reading readiness.

Now reflect and make some notes on the following:

. Identify three key ideas or skills you have learned in this unit.

. Identify your strengths in using songs, rhymes, stories and word play for
English language learning.

. What skills would you like to develop further?

TDU 2 English emergent literacy: songs, rhymes and word play
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7 Resources
Resource 1: Singing poetry

By listening to poetry regularly, little children get accustomed to the basic
patterns of a language. What is especially useful about poetry in this matter
is that it is so easy to store it in one's memory. Small children have to put in
no special effort to memorise poetry; just by enjoying it several times and
reciting it they make it a part of their permanent collection.

The important question for the teacher is: 'How to select good poems and
where to find them?' The poems that most primers and textbooks carry are
often of a low quality and have little value for the development of language.
Similarly, much of the poetry published in Hindi monthly magazines has
little worth. Most poems we see in textbooks and magazines are moralistic
and dull. They have an artificial sentence structure and vocabulary. They
lack the feel of real day-today language. This is why they have hardly any
value as resources for learning language.

Quite a different kind of poems, are needed for building the foundation of
children's reading skills. A selection of such poems in Hindi is given below.

Nirankar Dev Sewak
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Ram Naresh Tripathi

Sudha Chauhan
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Krishna Kumar
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Sridhar Pathak

Nirankar Dev Sewak
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Sarveshwar Dayal Saxena

Sarveshwar Dayal Saxena

21

7 Resources



Thakur Srinath Singh

Ramesh Chandra Shah

Such poems can surely be found in all Indian languages, but the teachers
who want to find them will have to search very carefully. They will need to
keep their eyes open for playful and natural use of language. Also, purely
didactic poems will have to be left out.

TDU 2 English emergent literacy: songs, rhymes and word play
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One thing that any teacher can easily do is to write out the songs that
children sing while playing certain games, such as while skipping, jumping,
and playing ball. These are traditional rhymes, and it may be difficult to
collect them in cities. However, with some effort, we can make our own
collections of such songs. The collection can take the form of one or more
little books with a song written neatly on each page, along with a suitable
picture which can either be made or cut out from a magazine or some other
source. It is not always necessary that the picture should accurately portray
what the poem says. If the picture simply evokes a mood or scene that is
vaguely associated with the poem, this is fine. You can prepare several
books by yourself in this manner, each one of about 16 pages, using
ordinary white paper if you cannot afford the slightly more expensive
drawing paper. If you use drawing paper, the book will last longer and you
won't have to prepare the same book each year.

The way to read poetry books is the same as for other books, that is, sitting
with a group of children with the book in the middle. After two or three
occasions, you can sing the poem aloud without the book and ask children
to sing with you. They will be able to sing the poem from memory quite
soon if the poem is of good quality. Later, when you read it again from the
book, they will anticipate the words given on the pages. Children of six can
happily copy out a whole poem on a separate piece of paper or slate, and if
they know it by heart by that time, they will have little difficulty recognising
individual words after a few days.

Source: Kumar, 1986.

Resource 2: Classroom songs

The Wheels on the Bus

The wheels on the bus go
Round and round,
Round and round,
Round and round.
The wheels on the bus go
Round and round,
All through the town.

The wipers on the bus go
Swish, swish, swish,
Swish, swish, swish,
Swish, swish, swish.
The wipers on the bus go
Swish, swish, swish,
All through the town.

The horn on the bus goes
Beep, beep, beep,
Beep, beep, beep,
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Beep, beep, beep.
The horn on the bus goes
Beep, beep, beep,
All through the town.

The lights on the bus go
On and off,
On and off,
On and off.
The lights on the bus go
On and off,
All through the town.

The driver on the bus says,
“Sit, sit, sit,
Sit, sit, sit,
Sit, sit, sit.”
The driver on the bus says,
“Sit, sit, sit,”
All through the town.

The people on the bus …

(Make up your own words.)

The conductor on the bus …

(Make up your own words.)

The wheels on the bus go
Round and round,
All through the town,
All through the town,
All through the town.

Action Song

Hop a little, jump a little,
One, two, three;
Run a little, skip a little,
Tap one knee;
Bend a little, stretch a little
Nod your head
Yawn a little, sleep a little
In your bed!

Wiggles

I wiggle my fingers,
I wiggle my toes,
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I wiggle my shoulders,
I wiggle my nose.
Now no more wiggles
Are left in me
And I will be
As still as can be.

Dance Your Fingers

(Have students mimic your actions – dancing fingers in the air and on
the body.)

Dance your fingers up,
Dance your fingers down,
Dance your fingers to the side,
Dance them all around.
Dance them on your shoulders,
Dance them on your head,
Dance them on your tummy,
And put them all to bed. (Rest head on hands together at side of face.)
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8 Related units
. TDU 10, Creating opportunities to practise: listening and talking in

English

. TDU 12, The input-rich environment for English: displays, word walls,
labelling and games

TDU 2 English emergent literacy: songs, rhymes and word play

26



References
Kumar, K. (1986) The Child’s Language and the Teacher: A Handbook. United
Nations Children’s Fund.

Nelson, C.J. (undated) ‘What is emergent literacy and why should we do it?’
(online), Lewis-Clark State College. Available from: http://www.lcsc.edu/
RE303/what_is_emergent_literacy.htm (accessed 22 October 2013).

27

References

http://www.lcsc.edu/RE303/what_is_emergent_literacy.htm
http://www.lcsc.edu/RE303/what_is_emergent_literacy.htm


Acknowledgements
This teacher development unit was first scoped in a workshop of teachers
and teacher educators in India. The process for the development of this unit
involved coaching on writing OERs (open educational resources) and the
initial authoring work was done by Amritavalli Raghavachari. The coaching
was provided by Kimberly Safford.

Except for third party materials and otherwise stated, this content is made
available under a Creative Commons Attribution-ShareAlike licence:
http://creativecommons.org/licenses/by-sa/3.0/

The material acknowledged below is Proprietary and used under licence (not
subject to Creative Commons Licence). Grateful acknowledgement is made
to the following sources for permission to reproduce material in this unit:

The material acknowledged below is Proprietary, used under licence and not
subject to any Creative Commons licensing.

Video: appreciation and thanks are extended to the participation of teachers
and students at Greater Noida World School and all those involved in the
making of this video.

CCE logo: http://www.cbse.nic.in/

Resource 1 – extract from Kumar, K. (1986) The Child’s Language and the
Teacher: A Handbook. United Nations Children’s Fund.

Extract from: Carol J. Nelson ‘What is emergent literacy and why should we
do it?’, Blooming Readers, Lewis-Clark State College.

Every effort has been made to contact copyright owners. If any have been
inadvertently overlooked, the publishers will be pleased to make the
necessary arrangements at the first opportunity.

TDU 2 English emergent literacy: songs, rhymes and word play

28

http://creativecommons.org/licenses/by-sa/3.0/
http://www.cbse.nic.in/


Transcript 

29 

 

Transcript 

 
Female:  In this video, the teachers takes students outside to sing a 

rhyme in English. The session is lively, fun and active. 
 
Teacher:  Do you love to do rhymes? 
 
Students:  Yes Ma’am. 
 
Teacher:  So I will start a rhyme. 
 
Teacher:  Ten little monkeys jumping on the bed. 
 
Teacher:  Come on….. 
 
Students:  Ten little monkeys jumping on the bed. 
 
Teacher:  One fell down and broke his head. 
 
Students:  One fell down and broke his head. 
 
Teacher:  Mamma called the doctor, doctor said. 
 
Students:  Mamma called the doctor, doctor said. 
 
Teacher:  No more monkeys, jumping on the bed. 
 
Students:  No more monkeys, jumping on the bed. 
 
Teacher:  Now we will do the same rhyme, but for that we will make a 

pair. You will look to your partners like this. Yes, stand like 
this and enjoy the rhyme. 

 
Teacher and Students:  Five little monkeys jumping on the bed. One fell down and 

broke his head. Mamma called the doctor, doctor said, no 
more monkeys jumping on the bed. 

 
Female:  Look out for individual students who may need more support 

and encouragement. 
 
Teacher and Students:  No more monkeys jumping on the bed. No more monkeys 

jumping on the bed. 
 
Female:  Organise a lesson where you and the students sing or recite 

rhymes in English. Include movements for students to do. Let 
the session be enjoyable. You can clap, jump and use a 
drum or other instruments. 




