Living with the Dyslexic Child

How I help my child master his/her disability.

We have compiled this information to help you understand what dyslexia is and how you, your child and our teachers can provide a positive learning environment that will ensure the success of your child.
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© 1992 by Ronald D. Davis.

Most dyslexics will exhibit about 10 of the following traits and behaviors. These characteristics can vary from day-to-day or minute-to-minute. The most consistent thing about dyslexics is their inconsistency.

General

· Appears bright, highly intelligent, and articulate but unable to read, write, or spell at grade level. 

· Labelled lazy, dumb, careless, immature, "not trying hard enough," or "behavior problem." 

· Isn't "behind enough" or "bad enough" to be helped in the school setting. 

· High in IQ, yet may not test well academically; tests well orally, but not written. 

· Feels dumb; has poor self-esteem; hides or covers up weaknesses with ingenious compensatory strategies; easily frustrated and emotional about school reading or testing. 

· Talented in art, drama, music, sports, mechanics, story-telling, sales, business, designing, building, or engineering. 

· Seems to "Zone out" or daydream often; gets lost easily or loses track of time. 

· Difficulty sustaining attention; seems "hyper" or "daydreamer." 

· Learns best through hands-on experience, demonstrations, experimentation, observation, and visual aids. 

Vision, Reading, and Spelling

· Complains of dizziness, headaches or stomach aches while reading. 

· Confused by letters, numbers, words, sequences, or verbal explanations. 

· Reading or writing shows repetitions, additions, transpositions, omissions, substitutions, and reversals in letters, numbers and/or words. 

· Complains of feeling or seeing non-existent movement while reading, writing, or copying. 

· Seems to have difficulty with vision, yet eye exams don't reveal a problem. 

· Extremely keen sighted and observant, or lacks depth perception and peripheral vision. 

· Reads and rereads with little comprehension. 

· Spells phonetically and inconsistently. 

Hearing and Speech

· Has extended hearing; hears things not said or apparent to others; easily distracted by sounds. 

· Difficulty putting thoughts into words; speaks in halting phrases; leaves sentences incomplete; stutters under stress; mispronounces long words, or transposes phrases, words, and syllables when speaking. 
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Writing and Motor Skills

· Trouble with writing or copying; pencil grip is unusual; handwriting varies or is illegible. 

· Clumsy, uncoordinated, poor at ball or team sports; difficulties with fine and/or gross motor skills and tasks; prone to motion-sickness. 

· Can be ambidextrous, and often confuses left/right, over/under. 

Math and Time Management

· Has difficulty telling time, managing time, learning sequenced information or tasks, or being on time. 

· Computing math shows dependence on finger counting and other tricks; knows answers, but can't do it on paper. 

· Can count, but has difficulty counting objects and dealing with money. 

· Can do arithmetic, but fails word problems; cannot grasp algebra or higher math. 

Memory and Cognition

· Excellent long-term memory for experiences, locations, and faces. 

· Poor memory for sequences, facts and information that has not been experienced. 

· Thinks primarily with images and feeling, not sounds or words (little internal dialogue). 

Behavior, Health, Development and Personality

· Extremely disorderly or compulsively orderly. 

· Can be class clown, trouble-maker, or too quiet. 

· Had unusually early or late developmental stages (talking, crawling, walking, tying shoes). 

· Prone to ear infections; sensitive to foods, additives, and chemical products. 

· Can be an extra deep or light sleeper; bedwetting beyond appropriate age. 

· Unusually high or low tolerance for pain. 

· Strong sense of justice; emotionally sensitive; strives for perfection. 

· Mistakes and symptoms increase dramatically with confusion, time pressure, emotional stress, or poor health. 
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Diagnosis of Dyslexia




Q. What is word blindness? [February 8, 1999] 

I have a 2nd grade boy who has been diagnosed with severe dyslexia. The doctor described his dyslexia as "Pure Word Blindness." I have not heard this term before. I have consulted with several special ed teachers, as well as our psychologist. No one seems to have heard of this form of dyslexia. Could you explain this term to me? As a special ed teacher, I am looking for strategies that will work for him. He does not seem to catch on to phonics, nor a sight word approach.

Lisa G., via email. 


A. 'Word blindness' is an old-fashioned term used to mean that your son is unable to recognize and understand words that he sees. This was the term first used to describe dyslexia when it was first described by doctors about one hundred years ago. Your doctor is probably using it to mean that your son can not remember the order and sequence of letters in a word from one time to the next. Thus, he could be drilled for hours on an easy word, but the next time he saw the word would not recognize it. 

In our experience, this apparent severe dyslexia is caused by disorientation, which for dyslexic people means that they have an innacurate perception of the words. That is, they might see the letters of the words jumbled around in all sorts of different ways. There is no way that a dyslexic person who suffers from this sort of disorientation can ever remember a word, because the word seems different every time they look at it.

Fortunately, we can correct this problem of distorted perceptions quickly and easily with Davis Orientation Counseling. Once the student has a consistent perception of the letters and words, we can begin to help them attach meaning to the words through Davis Symbol Mastery.

Abigail Marshall, DDAI

 
Q.What does a dyslexic person see when she reads? [February 1, 1999] 

I am in the eighth grade and I am researching this health issue. Could you give me an example of what a person with dyslexia would read?

Lindsay, via email. 


A. There is no single pattern of difficulty that affects all dyslexic people. A dyslexic person might have any of the following problems: 

· She might see some letters as backwards or upside down; 

· She might see text appearing to jump around on a page; 

· She might not be able to tell the difference between letters that look similar in shape such as o and e and c ; 

· She might not be able to tell the difference between letters that have similar shape but different orientation, such as b and p and d and q ; 

· The letters might look all jumbled up and out of order; 

· The letters and words might look all bunched together; 

· The letters of some words might appear completely backwards, such as the word bird looking like drib ; 

· The letters and words might look o.k., but the dyslexic person might get a severe headache or feel sick to her stomach every time she tries to read; 

· She might see the letters o.k., but not be able to sound out words -- that is, not be able to connect the letters to the sounds they make and understand them; 

· She might be able to connect the letters and sound out words, but not recognize words she has seen before, no matter how many times she has seen them -- each time she would have to start fresh; 

· She might be able to read the words o.k. but not be able to make sense of or remember what she reads, so that she finds herself coming back to read the same passage over and over again. 

A dyslexic person could have any of the above symptoms -- or none ! It is possible for a dyslexic person to be able to read very well, yet find it extremely difficult or impossible to write or spell . Sometimes the writing problem is called 'dysgraphia' instead of 'dyslexia' - but we find that often these symptoms stem from the same underlying causes as dyslexia.

It is important to understand that when a dyslexic person *sees* letters or words reversed or mixed up, there is usually nothing wrong with her eyes. The problem is in the way the mind interprets what the eyes see -- like an optical illusion, except this mismatch between what illusion and reality happens with ordinary print on a page.


Q. How can you tell if a 5-year-old is dyslexic? [January 25, 1999] 

We have a 5 year old granddaughter. Her preschool teacher says that she might have dyslexia, but it is too early to tell. When and where could she be tested and how soon should we be concerned?

She does show all the signs. She is finally spelling her name forward instead of backwards but she does have a problem with making d 's like q 's. She is so creative it's scary and very in tune to people and animals on a level we have not seen before. Any suggestions....?

Janet, via email. 


A. It is very normal for a young children to reverse letters when learning to write. By itself, this is no cause for concern. The teacher is right that it is too early to draw conclusions; there is no way to reliably test a child that young for dyslexia. 

However, you are right to look at your granddaughter's strengths as well as weaknesses. Her unusual creativity is a quality that is part of the pattern of dyslexia. More important, it gives you insight into her learning style and needs.

Even if your granddaughter is dyslexic, that does not mean that she will have problems in school or with learning to read. By learning about dyslexia now, and about the best approaches for teaching dyslexic children, you can help guide her parents to choosing the best school environment for her. 

Abigail Marshall, DDAI 


Q. Will my child dyslexia from me? [November 2, 1998] 

I have Dyslexia. I was just wondering what is the chance that my daughter has it. She is 1 year old right now. Her dad does not have dyslexia. 

Michelle, submitted via e-mail. 


A. There is no way to know at this age whether your daughter will develop symptoms of dyslexia. Although there may be a genetic influence, dyslexia is similar to any other mental aptitude or ability (or weakness). Your daughter may or may not have inherited the tendency to develop dyslexia, but even if she has this tendency, she may never actually have problems usually associated with dyslexia. 

Researchers who have studied identical twins with reading disabilities have found about a 50% correlation among the twins - that is, if one twin has a reading problem, the other twin will have a reading problem only about half the time. From this, they believe that reading disabilities are about half due to heredity, half due to other factors (environment, individual experiences, education, upbringing, etc.)

I highly recommend that parents of small children read Your Child's Growing Mind, by Dr. Jane Healy. This book has excellent information and advice about your child's mental development, and how to build reading readiness skills in early childhood. This is not a book about dyslexia or other disorders. Rather, it is a wonderful book about child-rearing, focusing on how to help your child learn at all ages, from birth through adolescence.

If you are particularly concerned about dyslexia, The Gift of Dyslexia describes some of the signs of dyslexia in toddlers and pre-school children. It is important to be alert to your child's strengths as well as areas of weakness; many dyslexic children show early aptitudes for visual-spatial tasks, such as working with puzzles, building blocks, or taking things apart. Of course, not every child with these skills will turn out to be dyslexic.

If you do suspect that your child is potentially dyslexic at a very young age, you will want to find out more about how dyslexic children think and learn best. Understanding your child's learning style will help you in choosing pre-school and school settings that are geared toward her needs.

Abigail Marshall, DDAI 


Q. Can someone have dyslexia without reading problems? [November 23, 1998] 

Can someone have dyslexia without reading problems? I am an avid reader. I never did well in English Composition class and I don't spell very well. I have always described my short-term memory as mirror (I reverse numbers, etc). My long term memory is very good, however. Even though I have found no major problems with my "strange" way of thinking, it would help explain things about myself.

M.B., via email. 


A. The symptoms you describe are consistent with dyslexia. Ron Davis refers to dyslexia as a 'self-created' condition. By that he does not mean that it is a person's fault that they have dyslexia, but rather that the particular symptoms stem from an individual's life experiences. Many dyslexic people are, in fact, very good readers, but struggle tremendously with spelling or writing. 

It is also very possible for a person to have only mild symptoms of dyslexia, or to have severe symptoms but only experience them occasionally. If these symptoms are significant enough to cause problems for the person -- in school, the workplace, or other aspects of their lives - then it would be appropriate for the person to seek help to correct their problems.

Abigail Marshall, DDAI 


Q. What is the difference between dysphonetic and dyseidetic dyslexia? [November 30, 1998] 

I have been told my son is dysphonic dyslexic ( I am not sure I have even spelled this right ). I have been trying to find information on this so I can learn more about it and how I can help him.

Jean, via email. 

Last year my 14 year old daughter was diagnosed by a neuropsycholiogist as having Dyseidetic Dyslexia. I would appreciate very much if you would explain to me what this is.

J.S, via email. 

A. The terms 'dysphonetic' and 'dyseidetic' are words used to describe typical symptoms of dyslexia. The person labeled 'dysphonetic' has difficulty connecting sounds to symbols, and might have a hard time sounding out words, and spelling mistakes would show a very poor grasp of phonics. This is also sometimes called "auditory" dyslexia, because it relates to the way the person processes the sounds of language. 

The 'dyseidetic' individual, on the other hand, generally has a good grasp of phonetic concepts, but great difficulty with whole word recognition and spelling. This type of dyslexia is also sometimes called "surface dyslexia" or "visual dyslexia." 

Typically, words are spelled in a way that you can easily decipher them phonetically, but they may be very far from being correct. For example, the word 'phonics' might be spelled 'foniks.' You might also see transpositions and even sometimes complete reversals in spelling (such as the word 'need' being written 'deen') - but the letters that correspond to the right sounds are all there.

Most remedial programs tend to emphasize phonics. This will help the 'dysphonetic' dyslexic somewhat, but does not address all underlying problems associated with dyslexia. Often, instruction in phonics will help the person learn to read, but the student will still find reading very difficult and will not read for pleasure or progress beyond reading grade-school level material.

Unfortunately, the phonics-based programs will not help the 'dyseidetic' dyslexic at all. Rather, it will only increase confusion, because the student is being drilled on something he already knows, without being given a means to develop whole-word recognition skills or learn to recognize words that do not sound exactly the way they are spelled.

Davis methods will help dyslexics who fit both types, because the underlying issues which give rise to dyslexia are addressed through Davis Orientation and Davis Symbol Mastery. A very young child who is also 'dysphonetic' would probably also benefit from specific instruction in phonics in addition to Davis methods. This does not necessarily have to be special instruction geared to dyslexic learners, as Davis methods will provide the means for the student to quickly master new concepts.

Often, older children and adults have already received substantial instruction in phonics, but still experience difficulties with reading. For these individuals, Davis methods are often the key that removes barriers to understanding and allows them to make use of their previous instruction. For this reason progress with older children and adults often seems remarkably fast, with reading gains of several grade levels within the first week.
Let's get ready for School!

A special time for special kids:

by Dan Willemin © 2002, All Rights Reserved.

To begin this article I feel it important to start with an apology. Not for the article itself, but an apology to my two sons, I am sorry I did not research this sooner, I am sorry I did not always know to do the things I am writing now...

We all assume it is most important to get our special kids ready for school, but in reality, parents and teachers are equally important. Before I start on the Student area, I must make one point. Every child is different, but even more diverse are those labeled, Dyslexic, ADHD, LD, and scores of other labels. Diverse not only because they have areas of weakness, but without fail they also have some areas of great strength. However, even those labeled only dyslexic will have different levels of strengths and weaknesses in different areas. Discovering your child's areas of strength are key in finding ways to keep the learning processes going and ensure success in school. Teaching to their strengths is the best way for teachers to assure these students success.

Getting Students Ready

Even though vacation is almost over, we should still encourage our special kids to read. However, any written material is good, even the lowly comic book can be a way to keep up interest in reading. If video games are your child's main interest, buy the game secrets books. Kids will read to no end trying to defeat a game. Children's magazines and even those "teen idol" and fashion ones are good. Sports, science, nature, or anything that interests your child will work! At TV time, if possible, turn on the closed captioning; even with the sound on this can keep words in front of children's eyes, every little bit helps. Try turning the sound off during some shows and read the caption to/with your child.

Before school starts, try to foster a good attitude about school. Never let them know you dread the start of school even if you do more than they do. Several weeks before school starts get back on school time schedule. Bedtime, wake-up, and meal times that fit the school time schedule will help adjust the child early and make those first days easier.

The biggest struggle for most kids starting the new school year is getting and staying organized. Start early getting school supplies and organizing them. Get a spot setup for homework, a quiet place with proper lighting, and few distractions. Make a supply box with extra pencils, pens; paper a three-hole punch and things like extra calculator, rulers, and compasses. A homemade one-page, six or nine week calendar is a good idea to mark project due dates and special test dates.

Make sure that their main notebook (a zippered three ring binder) for school has two pockets for loose papers. One pocket should be only for things going home for parents (and things returned from parents to school). The other pocket is for any papers they get that they may not have time to organize at school. Cut up and punch large colored folder covers to make subject dividers. Color-code everything, using the same colored tab dividers to separate sub-sections for tests, homework, class notes, and such, under each subject. If possible, get colored paper to make book covers so they match the subject colors in the notebooks. Let your child pick the colors they think best match the subjects. Just for fun get together some craft materials and have the student personalize their notebooks with their own art. From the book Learning Outside the Lines by Jonathan Mooney and David Cole comes one of my favorite suggestions for sprucing up a note book: Think spray adhesive and fake fur. The more unique the notebook the less likely it is to be lost and not return. (Works for back packs as well)

Set a time for after school homework but the first and last part of that time should be for organization. First off, students should punch and sort all loose papers and put them in the proper place in the notebook. Then when completed all homework should be in it's proper place as well. If you can help your child get into this habit, it will do wonders for their organization. Nothing is more devastating for a dyslexic child than losing their homework. The wasted effort, the panic, confusion, the anxiety of the failed search, the reaction of the teacher, and the anticipated reaction of the parents, all can combine to make learning impossible for a time. Before the child recovers, they are usually behind in class and then the cycle can start to feed on itself!

Another excellent way to save time and reduce confusion for students is by using color Post-it® tabs. The tabs are strong, removable, reusable, and come in assorted colors. Use one color tab to mark the current chapter in textbooks, the start, and end of reading or study assignments can be other colors. Using these tabs a student can easily flip open their books with out having to refer to page numbers, saving time and confusion in school and at home. They also make great hard to lose bookmarks for reading books too.

You should start these get ready activities with your child during what will become their normal homework time. This way they will get in the habit of working at their desk or work area every day at a specific time. Let them do the work while you help and explain the setup as you go.

For students transitioning to middle school or high school or when younger students change schools, it is also very important to help them learn their way around the new school. Getting lost on the way to the next class or rest room is a sure way to cause frustration and embarrassment. The results of getting lost and being late for a class can be devastating, as these stresses will always increase dyslexic symptoms. I know from my own experience stress and confusion can build to a point where learning is impossible. For more information and transitioning articles from middle school up through College, via the Internet try:

http://www.ldonline.org/ld_indepth/transition/transition.html
Always try to communicate to your child that the only real failure is to not try. Even if things do not go well, if they have made an effort then they are not a failure. This "keep trying" attitude can help foster resiliency, a trait that will serve them better in life than many things they learn in school. Self-advocacy is another important skill that helps build healthy self-esteem and empowers the child when things do not go well. Students need to be able to go to the teacher and ask for extra time or extra help when they do not understand. They need to know that there is no shame in asking for their modifications! Also always, make sure your child understands the WHY of class rules. When students truly understand rules and why they are in place, they are much easier to follow. Some "cause and effect" and "big picture" explanation of rules can go a long way to avoid behavioral problems.

Getting Yourself Ready (Parents)

Part of preparing your child for school is to prepare yourself. Knowledge is power so, the more you know the better. You need to understand the laws and how they work. You also need to know the schools and how they work, and very importantly, how standardized testing and scoring work. Also, you need to know yourself.

Many parents, like me, have our own demons and ghosts left over from our school days. They produce very strong emotions that can hinder our relationships with teachers and schools. However, even parents that breezed through school can have trouble with the emotional aspects of their child struggling in an education system not geared to teach the way these children learn. Working on controlling your own emotions is extremely important when dealing with teachers, school officials, as well as your child.

Although the laws give our children special rights, parents must advocate for their child to guarantee they get an appropriate education. For more information on the laws and advocacy, please go to the advocacy articles at wrightslaw.com. You can find everything from how schools view us and our children, Learning problems; Who's fault is it?, to writing non-emotional letters, The art of Writing Letters, to one of my favorites, Understanding Tests and Measurements. One must understand these test scores to identify a child's strengths as usually only their weaknesses are the focus of school reports.

Note: The Wright's Law site has lots of information on legal actions against schools. I want to make it clear that everyone loses when education dollars go for legal actions. It is always best to work within the system if at all possible!

If possible, open the lines of communication with the teacher before school starts. The more the teacher knows about a student's strengths and weaknesses the better they will be able to teach a child. Never assume the teacher knows of your child's IEP or 504 plans. You should contact each and provide copies of any IEP or modifications under 504. A brief cover letter listing your child's strengths, learning style and weakness can make all the difference. Being brief and concise is critical as this is a very busy time for teachers, if it is too long to read, it will do no good. A follow-up face-to-face or phone conference to discuss how the teacher plans to implement modifications is always a good idea.

Teachers generally want students to succeed. They can never know your children as well as you do in a non-school setting, just as you can never know how your child reacts to the school setting as well as the teacher. Liking or disliking the teacher is irrelevant! You must collaborate with them for the sake of your child. You should always provide the teacher contact information and make it clear you want notification of the first sign of problems. Never go over a teacher's head, go to them first and always include them in any correspondence with school or special education administration.

Another good idea is to have your child write his own story about his/her school experiences for the new teacher. Here again it should be brief, but still include what they consider their successes and failures, with their best and worst memory from school. This can be a hard sell to a dyslexic child but can offer the teacher an insight into the child's world the teacher may never get otherwise. It may help to explain to your child that this writing is to help teach the teacher. The thought of teaching the teacher can be an inspiration to a child.

Even when things do not go well, never complain about the teacher in front of the child, tell them we just need to help the teacher understand. Understand yourself that regular teachers usually have little training in dealing with different learners. They also usually have too many students are generally over worked and under paid. Compassion for the teacher and school's problems can bring compassion in return for your child. Always be supportive as possible, even if you disagree, the teacher sometimes needs to learn what is best for your child.

For Teachers

In conclusion, I would like to add a few things just for teachers. It is very important to understand just how much effort it takes for these kids to even show up at school. The effort these kids put into an assignment is often many times that of other students, even when their results are disappointing. Always praise their effort! Also, please be aware of the delicate balance between high expectations and allowing the student to experience success. Nothing breeds success, like success however, these are vary capable individuals that need mental challenges. This is especially true in their areas of strengths. They may learn differently but if engaged they can learn better than most. The only trick is to spark their interest, and then learning will happen. I would like to share a quote from my favorite Internet discussion boards at www.dyslexiatalk.com.

If learning did not happen, then teaching did not happen!
I do not say this to put down teachers. Teachers are different just like kids. When there is a mismatch, there is no shame in asking for help, or even asking for a new placement with a teacher that is a better match!

Only when parents and educators fail, do these children fail. We should all do our best to see that no one fails as we prepare to start the new school year!

A Dyslexic Child in the Classroom.

A guide for teachers and parents.

© 2000, Patricia Hodge Dip.spld(dyslexia) & Davis Facilitator
Proficient reading is an essential tool for learning a large part of the subject matter taught at school. With an ever increasing emphasis on education and literacy, more and more children and adults are needing help in learning to read, spell, express their thoughts on paper and acquire adequate use of grammar.

A dyslexic child who finds the acquisition of these literacy skills difficult can also suffer a lot of anguish and trauma when they may feel mentally abused by their peers within the school environment, because they have a learning difficulty. Much can be done to alleviate this by integrating the child into the class environment (which is predominantly a learning environment) where he/she can feel comfortable and develop confidence and self esteem. 

Class teachers may be particularly confused by the student whose consistent underachievement seems due to what may look like carelessness or lack of effort. 

These children can be made to feel very different from their peers simply because they may be unable to follow simple instructions, which for others seem easy. It is a class teacher's responsibility to provide an atmosphere conducive to learning for all pupils within their class.

Class teachers need to have an understanding of the problems that the dyslexic child may have within the classroom situation. Hopefully, with this knowledge, a great deal of misunderstanding of a child's behaviour can be prevented. In a positive and encouraging environment, a dyslexic child will experience the feeling of success and self-value.

Of particular importance is an understanding of the problems that poor auditory short term memory can cause, in terms of retaining input from the teacher. 

Examples of poor auditory short term memory can be a difficulty in remembering the sounds in spoken words long enough to match these, in sequence, with letters for spelling. Often children with poor auditory short term memory cannot remember even a short list of instructions.

The following items should provide useful guidelines for teachers and parents to follow and support :

In the class:

· Of value to all children in the class is an outline of what is going to be taught in the lesson, ending the lesson with a resume of what has been taught. In this way information is more likely to go from short term memory to long term memory. 

· When homework is set, it is important to check that the child correctly writes down exactly what is required. Try to ensure that the appropriate worksheets and books are with the child to take home. 

· In the front of the pupils' homework book get them to write down the telephone numbers of a couple of friends. Then, if there is any doubt over homework, they can ring up and check, rather than worry or spend time doing the wrong work. 

· Make sure that messages and day to day classroom activities are written down, and never sent verbally. i.e. music, P. E. swimming etc. 

· Make a daily check list for the pupil to refer to each evening. Encourage a daily routine to help develop the child's own self-reliance and responsibilities. 

· Encourage good organizational skills by the use of folders and dividers to keep work easily accessible and in an orderly fashion. 

· Break tasks down into small easily remembered pieces of information. 

· If visual memory is poor, copying must be kept to a minimum. Notes or handouts are far more useful. 

· Seat the child fairly near the class teacher so that the teacher is available to help if necessary, or he can be supported by a well-motivated and sympathetic classmate. 

Copying from the blackboard:

· Use different colour chalks for each line if there is a lot of written information on the board, or underline every second line with a different coloured chalk. 

· Ensure that the writing is well spaced. 

· Leave the writing on the blackboard long enough to ensure the child doesn't rush, or that the work is not erased from the board before the child has finished copying. 

Reading:

· A structured reading scheme that involves repetition and introduces new words slowly is extremely important. This allows the child to develop confidence and self esteem when reading. 

· Don't ask pupils to read a book at a level beyond their current skills, this will instantly demotivate them. Motivation is far better when demands are not too high, and the child can actually enjoy the book. If he has to labour over every word he will forget the meaning of what he is reading. 

· Save the dyslexic child the ordeal of having to 'read aloud in class'. Reserve this for a quiet time with the class teacher. Alternatively, perhaps give the child advanced time to read pre-selected reading material, to be practiced at home the day before. This will help ensure that the child is seen to be able to read out loud, along with other children 

· Real books should also be available for paired reading with an adult, which will often generate enthusiasm for books. Story tapes can be of great benefit for the enjoyment and enhancement of vocabulary. No child should be denied the pleasure of gaining access to the meaning of print even if he cannot decode it fully. 

· Remember reading should be fun. 

Spelling:

· Many of the normal classroom techniques used to teach spellings do not help the dyslexic child. All pupils in the class can benefit from structured and systematic exposure to rules and patterns that underpin a language. 

· Spelling rules can be given to the whole class. Words for class spelling tests are often topic based rather than grouped for structure. If there are one or two dyslexics in the class, a short list of structure-based words for their weekly spelling test, will be far more helpful than random words. Three or four irregular words can be included each week, eventually this should be seen to improve their free-writing skills. 

· All children should be encouraged to proof read, which can be useful for initial correction of spellings. Dyslexics seem to be unable to correct their spellings spontaneously as they write, but they can be trained to look out for errors that are particular to them. 

· Remember, poor spelling is not an indication of low intelligence. 

Maths:

· Maths has its own language, and this can be the root of many problems. Whilst some dyslexic students are good at maths, it has been estimated that around 90% of dyslexic children have problems in at least some areas of maths. General mathematical terminology words need to be clearly understood before they can be used in calculations, e.g. add, plus, sum of, increase and total, all describe a single mathematical process. Other related difficulties could be with visual/perceptual skills, directional confusion, sequencing, word skills and memory. Dyslexic students may have special difficulties with aspects of maths that require many steps or place a heavy load on the short-term memory, e.g. long division or algebra. 

· The value of learning the skills of estimation cannot be too strongly stressed for the dyslexic child. Use and encourage the use of estimation. The child should be taught to form the habit of checking his answers against the question when he has finished the calculation, i.e. is the answer possible, sensible or ludicrous? 

· When using mental arithmetic allow the dyslexic child to jot down the key number and the appropriate mathematical sign from the question. 

· Encourage pupils to verbalize and to talk their way through each step of the problem. Many children find this very helpful. 

· Teach the pupil how to use the times table square and encourage him to say his workings out as he uses it. 

· Encourage a dyslexic child to use a calculator. Make sure he fully understand how to use it. Ensure that he has been taught to estimate to check his calculations. This is a way of 'proof reading' what he does. 

· Put key words on a card index system or on the inside cover of the pupils maths book so it can be used for reference and revision. 

· Rehearse mathematical vocabulary constantly, using multi sensory/kinesthetic methods. 

· Put the decimal point in red ink. It helps visual perception with the dyslexic child. 

Handwriting:

· Reasons for poor handwriting at any age can be poor motor control, tension, badly formed letters, speed etc. A cursive joined style is most helpful to children with dyslexic problems. Encourage the children to study their writing and be self-critical. Get them to decide for themselves where faults lie and what improvements can be made, so that no resentment is built up at yet another person complaining about their written work. 

· Discuss the advantages of good handwriting and the goals to be achieved with the class. Analyze common faults in writing, by writing a few well chosen words on the board for class comment. 

· Make sure a small reference chart is available to serve as a constant reminder for the cursive script in upper and lower case. 

· If handwriting practice is needed it is essential to use words that present no problem to the dyslexic child in terms of meaning or spelling. 

· Improvement in handwriting skills can improve self confidence, which in turn reflects favorably throughout a pupil's work. 

Marking of work:

· Credit for effort as well as achievement are both essential. This gives the pupil a better chance of getting a balanced mark. Creative writing should be marked on context. 

· Spelling mistakes pinpointed should be those appropriate to the child's level of spelling. Marking should be done in pencil and have positive comments. 

· Try not to use red pens to mark the dyslexic child's work. There's nothing more disheartening for the child than to have work returned covered in red ink, when they've inevitably tried harder than their peers to produce the work. 

· Only ask a pupil to rewrite a piece of work that is going to be displayed. Rewriting pages for no reason at all is soul destroying as usually much effort will have already been put into the original piece of work. 

Homework:

· By the end of a school day a dyslexic child is generally more tired than his peers because everything requires more thought, tasks take longer and nothing comes easily. More errors are likely to be made. Only set homework that will be of real benefit to the child. 

· In allocating homework and exercises that may be a little different or less demanding, it is important to use tact. Self-esteem is rapidly undermined if a teacher is underlining the differences between those with difficulties and their peers. However, it should also be remembered that far more effort may be needed for a dyslexic child to complete the assignment than for their peers. 

· Set a limit on time spent on homework, as often a dyslexic child will take a lot longer to produce the same work that another child with good literacy skills may produce easily. 

Integration:

· A dyslexic child's ability to write down thoughts and ideas will be quite different from the level of information the child can give verbally. For successful integration, the pupil must be able to demonstrate to the teacher that he knows the information and where he is in each subject. Be prepared to accept verbal descriptions as an alternative to written descriptions if appropriate. 

· Alternative ways of recording should be looked at, such as : 

· The use of computers for word processing. 

· Audio tapes for recording lessons that can then be written up at a later stage. 

· Written record of the pupil's verbal account, or voice activated software can be used. 

· More time should be allocated for completion of work because of the extra time a dyslexic child needs for reading, planning, rewriting and proofreading their work. 

· For a dyslexic child the feeling of being 'different' can be acute when faced with the obvious and very important need of 'specialist' help for his literacy and possibly mathematical skills. Some specialist methods can be incorporated into the classroom so all children can benefit from them, thus reducing the feeling of 'difference'. 

Conclusion:

In order to be able to teach, as far as possible, according to each child's educational needs, it is essential to see him or her as a whole person, complete with individual strengths and weaknesses. 

An understanding of the pupil's specific difficulties, and how they may affect the student's classroom performance, can enable the teacher to adopt teaching methods and strategies to help the dyslexic child to be successfully integrated into the classroom environment. 

Dyslexics have many strengths: oral skills, comprehension, good visual spatial awareness/artistic abilities. More and more dyslexic children could become talented and gifted members of our schools if we worked not only with their specific areas of difficulty, but also their specific areas of strengths from an early age. To do this we have to let go of outmoded viewpoints that a dyslexic child must first fail, in order to be identified. 

These are the children of our future and they have a right to help and support before they develop the dreadful sense of failure which is so insidious. 

Class teachers dealing with dyslexic children need to be flexible in their approach, so that they can, as far as possible, find a method that suits the pupil, rather than expecting that all pupils will learn in the same way. 

Above all, there must be an understanding from all who teach them, that they may have many talents and skills. Their abilities must not be measured purely on the basis of their difficulties in acquiring literacy skills. Dyslexic children, like all children, thrive on challenges and success. 



Patricia Lynn Hodge lives in Oman, and is a teacher and parent of a dyslexic child. Pat is a licensed Davis Dyslexia Correction Facilitator and also holds a Diploma in teaching ‘Specific Learning Difficulties/Dyslexia' using traditional methods. Pat has brought Davis methods to her local school system, where she has worked with several students, and continues to work with other teachers to assess her students and document the rates of progress with Davis methods.



A Paradigm Shift

To change our perspective of dyslexia from disability to gift, we must start with a clear, accurate understanding of what dyslexia really is, and what causes it. Doing this will bring out the positive as well as the negative aspects of the situation and allow us to see how dyslexia develops. Then the idea of correcting it won't seem far-fetched. Going a step beyond correcting the problem, we can also recognize and explore this condition as the gift it truly is.

Before a dyslexic person can fully realize and appreciate the positive side of dyslexia, the negative side should be addressed. That doesn't mean the positive side will not surface until the problems are solved. The gift is always there, even if it isn't recognized for what it is. In fact, many adult dyslexics use the positive side of dyslexia in their life work without realizing it. They just think they have a knack for doing something, without realizing their special talent comes from the same mental functions that prevent them from being able to read, write or spell very well. 

The most common disabilities of dyslexia occur in reading, writing, spelling, or math; but there are many others. Each case of dyslexia is different, because dyslexia is a self-created condition. No two dyslexics have created it exactly the same. 

In order to understand the gift of dyslexia, we need to view the learning disability known as dyslexia from a different angle.

Dyslexia is the result of a perceptual talent. In some situations, the talent becomes a liability. The individual doesn't realize this is happening because use of the talent has become compulsive. It began very early in life and by now seems as natural as breathing. 

	
Davis Dyslexia Association International
Books & Materials: 1-888-999-3324 [1-888-999-DDAI]
Workshops & Certification: 1-888-805-7216
Fax: 1-650-692-7075 / Local Phone: 1-650-692-7141
	URL: http://www.dyslexia.com/
E-mail: ddai@dyslexia.com
Orders: ddai@dyslexia.com
 


Actors & Entertainers: 


� HYPERLINK "http://home.twcny.rr.com/kotzin/people1.htm" �Harry Anderson� 


Fred Astaire 


� HYPERLINK "http://www.jerseycity.k12.nj.us/blackhistorymonth/harry_belafonte.htm" �Harry Belafonte� 


George Burns 


Enrico Caruso 


� HYPERLINK "http://moviething.com/bios/tomcruise/" �Tom Cruise� 


� HYPERLINK "http://www.geocities.com/Hollywood/Theater/9323/dave.htm" �Dave Foley� 


Harrison Ford 


� HYPERLINK "http://mrshowbiz.go.com/people/dannyglover/content/Bio.html" �Danny Glover� 


Tracey Gold 


� HYPERLINK "http://www.achievement.org/autodoc/page/gol0bio-1" �Whoopi Goldberg �


� HYPERLINK "http://www.tmaw.webfusion.co.uk/susanh.html" �Susan Hampshire �


� HYPERLINK "http://www.money-at-home.com/jayleno.htm" �Jay Leno� 


� HYPERLINK "http://www.riverphoenix.alwayshere.net/Biography.html" �River Phoenix �


� HYPERLINK "http://www.imdb.com/NewsFeatures/reeves" �Keanu Reeves�. 


� HYPERLINK "http://www.collegian.psu.edu/archive/1996_jan-dec/04/04-11-96tdc/04-11-96d01-004.htm" �Edward James Olmos� 


Jill Pages, Trapeze Artist 


� HYPERLINK "http://obits.com/reedoliver.htm" �Oliver Reed. �


� HYPERLINK "http://www.washingtonpost.com/wp-dyn/articles/A7351-2002Nov18.html" �Billy Bob Thornton.� 


� HYPERLINK "http://www.bookofyo.com/newsroom.htm" \l "Laugh" �Tom Smothers� 


Robin Williams 


� HYPERLINK "http://www.sunspot.net/news/readingby9/bal-rd.edbeat07oct07.column?coll=bal-rb9" �Henry Winkler� 


Loretta Young. 


Artists, Designers, & Architects: 


� HYPERLINK "http://detnews.com:80/2001/entertainment/0108/05/c06-259890.htm" �Ansel Adams�, Photographer. 


� HYPERLINK "http://www.modernamuseet.se/swe/div/bailey/bailey_eng.html" �David Bailey�, Photographer. 


� HYPERLINK "http://www.dyslexia.com/leonardo.htm" �Leonardo da Vinci. �


� HYPERLINK "http://www.lamurals.org/MuralistPages/GomezI.html" �Ignacio Gomez�, Muralist. 


� HYPERLINK "http://www.nhusd.k12.ca.us/Kit/students/student%20web%20pages/Student%20Work/Fermin/bond.html" �Pablo Picasso.� 


� HYPERLINK "http://www.people.memphis.edu/~cbburr/gold/rausch.htm" �Robert Rauschenberg. �


� HYPERLINK "http://www.cantorfoundation.org/Rodin/rbioe.html" �Auguste Rodin.� 


� HYPERLINK "http://www.bennettstrahan.com/" �Bennett Strahan �


� HYPERLINK "http://www.roberttoth.com/" �Robert Toth �


Jørn Utzon (architect, designed Sydney Opera house) 


� HYPERLINK "http://www.nytimes.com/2001/09/16/books/chapters/16-1st-koest.html?pagewanted=3" �Andy Warhol.� 


Athletes: 


Muhammad Ali, World Heavyweight Champion Boxer 


� HYPERLINK "http://www.southernwater.co.uk/Business/NewsDesk/article.asp?DocID=17" �Duncan Goodhew�, Olympic Swimmer 


� HYPERLINK "http://www.abilitymagazine.com/jenner.html" �Bruce Jenner�, Olympic Decathlon Gold Medalist 


Magic Johnson 


� HYPERLINK "http://www.people.memphis.edu/~cbburr/gold/louganis.htm" �Greg Louganis �


� HYPERLINK "http://washingtonpost.com:80/wp-dyn/articles/A26831-2000Aug25.html" �Bob May�, golfer. 


� HYPERLINK "http://www.ddpbang.com/" �Diamond Dallas Page �, World Wrestling Champion. 


� HYPERLINK "http://www.henley-on-thames.com/hrr99/story00g.htm" �Steve Redgrave�, Olympic Gold Medalist (rowing). 


� HYPERLINK "http://www.crockerfarm.org/ac/rm02/biography/NolanRyan.htm" �Nolan Ryan�, Baseball Pitcher for the Texas Rangers. 


� HYPERLINK "http://www.scottishculture.about.com/aboutuk/scottishculture/library/blfamstewartj.htm" �Jackie Stewart�, race car driver. 


Entrepreneurs & Business Leaders: 


� HYPERLINK "http://www.johnshepler.com/articles/branson.html" �Richard Branson, �Founder of Virgin Enterprises 


� HYPERLINK "http://www.svmagazine.com/2000/week32/features/Story03.html" �John T Chambers, �CEO of Cisco Systems 


Henry Ford. 


� HYPERLINK "http://www0.mercurycenter.com/svtech/news/indepth/docs/hewltt011301.htm" �William Hewlett�, Co-Founder, Hewlett-Packard 


� HYPERLINK "http://currents.net:80/articles/2003,4,11,1,0301,01.html" �Craig McCaw�, Telecommunications Visionary. 


� HYPERLINK "http://www.ldonline.org/first_person/orfalea.html%20" �Paul J. Orfalea�, founder of Kinko's. 


� HYPERLINK "http://www.people.memphis.edu/~cbburr/gold/schwab.htm" �Charles Schwab �, Investor. 


Ted Turner, President, Turner Broadcasting Systems 


F.W. Woolworth 


Filmmakers: 


� HYPERLINK "http://www.philly.com/mld/inquirer/entertainment/7158622.htm" �Robert Benton� 


� HYPERLINK "http://www.mediarights.org/about/staff.php" �Nicole Betancourt �, Emmy-winning filmmaker 


Walt Disney 


Søren Kragh Jacobsen (Danish film director) 
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Filmmakers: 
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Inventors & Scientists: 


� HYPERLINK "http://www.yourexpedition.com/bae_site_pages/annbio.html" �Ann Bancroft, �Arctic Explorer. 


Alexander Graham Bell. 


� HYPERLINK "http://www.people.memphis.edu/~cbburr/gold/edison.htm" �Thomas Edison. �


� HYPERLINK "http://www.skolor.lund.se/lerback/it/Dyslexi/AlbertEinstein.htm" �Albert Einstein.� 


� HYPERLINK "http://www.uh.edu/engines/epi905.htm" �Michael Faraday.� 


� HYPERLINK "http://www.ecolo.org/lovelock/" �Dr. James Lovelock.� 


� HYPERLINK "http://www.dyslexia.com/%20http:/www.thisdayinastrohistory.com/thisdaytable9.htm" �Willem Hollenbach�, astronomical photographer and inventor. 


John R. Horner, Paleontologist. 


� HYPERLINK "http://www.boston.com/dailyglobe2/217/obituaries/Archer_Martin_92_Nobel_biochemist+.shtml%20" �Archer Martin� , Chemist (1952 Nobel Laureate) 


� HYPERLINK "http://www.users.globalnet.co.uk/~skoyles/index.html" �John Robert Skoyles, �Brain Researcher. 


Werner Von Braun 


Law & Justice:


� HYPERLINK "http://www.time.com/time/poy2000/mag/boies.html" �David Boies�, Attorney. 


� HYPERLINK "http://146.186.194.36/archive/2000/09/09-13-00tdc/09-13-00dnews-10.asp" �Erin Brockovich,� Investigator. 


� HYPERLINK "http://www.nytimes.com/2001/04/27/obituaries/27GALL.html" �Jeffrey H. Gallet,� Judge. 


Military Heroes: 


Thomas Jonathan "Stonewall" Jackson. 


� HYPERLINK "http://www.gijoe.com/patton.html" �George Patton�. 





Musicians & Vocalists: 


� HYPERLINK "http://www.people.memphis.edu/~cbburr/gold/cher.htm" �Cher �. 


� HYPERLINK "http://www.bradlittle.com/dys.html" �Brad Little �. 


� HYPERLINK "http://webhome.idirect.com/~faab/AbbeyRoad/john4.htm" �John Lennon�. 


� HYPERLINK "http://www.freeyellow.com/members7/musicstopnews/page5.html" �Nigel Kennedy,� Violinist. 


� HYPERLINK "http://www.geocities.com/tyedybiker/history.html" �Bob Weir�, Grateful Dead Guitarist. 


Physicians & Surgeons


Harvey Cushing, Surgeon. 


� HYPERLINK "http://abcnews.go.com/sections/nightline/Nightline/nl010104_Epstein_mailform.html" �Fred Epstein,�Neurosurgeon. 


Political Leaders:


Winston Churchill. 


� HYPERLINK "http://www.s-t.com/daily/06-97/06-14-97/zzzwnppl.htm" \l "XINDEX8" �King Carl XVI Gustaf of Sweden�. 


Michael Heseltine. 


� HYPERLINK "http://odur.let.rug.nl/~usa/P/aj7/about/bio/jack01.htm" �Andrew Jackson�. 


Thomas Jefferson. 


John F. Kennedy. 


� HYPERLINK "http://slate.msn.com/BookReview/96-11-04/BookReview.asp" �Nelson Rockefeller�. 


� HYPERLINK "http://www.people.memphis.edu/~cbburr/gold/wellstone.htm" �Paul Wellstone,�U.S. Senator. 


� HYPERLINK "http://www.presidentwilson.net/" �Woodrow Wilson�. 


� HYPERLINK "http://www.people.memphis.edu/~cbburr/gold/father.htm" �George Washington�. 


Writers:


Hans Christian Andersen 


� HYPERLINK "http://www.avi-writer.com/" �Avi� 


� HYPERLINK "http://www.theinfinitemind.com/mind0033.htm" �Jeanne Betancourt�, (Author of "My Name is Brain Brian"). 


� HYPERLINK "http://www.cannell.com/biography/biography.htm" �Steven Cannell�, television writer & novelist. 


� HYPERLINK "http://www.dyslexia.tv/snapshots/andrewdornenburg/" �Andrew Dornenburg�, award-winning author and chef.





. Writers:


� HYPERLINK "http://www.beatrice.com/interviews/corrigan/" �John Corrigan�, novelist.. 


� HYPERLINK "http://www.people.memphis.edu/~cbburr/gold/agatha.htm" �Agatha Christie�. 


Fannie Flagg (Author of "Fried Green Tomatoes at the Whistle Stop Cafe"). 


Gustave Flaubert. 


� HYPERLINK "http://www.patriciapolacco.com/bio.html" �Patricia Polacco�, Children's Author and Illustrator. 


� HYPERLINK "http://www.booktalk.com/edsquire/" �Elizabeth Daniels Squire �(author of mystery novels) 


� HYPERLINK "http://www.bernietaylor.com/book1.htm" �Bernie Taylor�, author of Big Trout. 


� HYPERLINK "http://victorvillasenor.com/dyslex.html" �Victor Villaseñor �


W.B. Yeats 
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